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SECTION 1: OVERVIEW AND RECOMMENDATIONS 
 
Overview 

Supporting the HN route to degree study 

It is evident that the HN route to degree study makes a valuable contribution to widening 

access by providing individuals with the opportunity to gain entry to a degree in a way that 

meets their particular needs – whether after a break in their education or as a bridge 

between school and university or providing them with a way to keep their options open 

with the possibility of certificated intermediate exit points.  

Nevertheless, this study and the two previous ones have shown that the transition from HN 

to degree was not an easy experience for a considerable proportion of students. Three 

months into their degree just under half judged their transition as “quite or very difficult”. 

They noted difficulties in their degree study in respect of the different modes of study, 

learning and assessment at university; gaps or lack of match in the formal curriculum; the 

level of demand and insecurity about standards; lack of awareness of teaching staff; 

unfamiliarity with the university environment; lack of social support.  

Students who had articulated were more likely to have experienced the transition as 

difficult but what was striking was the difference in the experience of HNC and HND 

students who articulated; the latter were much more likely to find the transition quite or 

very difficult. HND articulating students are a group facing particular challenges. Indeed 

some HND students thought they should have articulated into second year from their HNC 

rather than continue to an HND and enter the third year of a degree with all of its 

challenges. These findings demonstrate the need not only to sustain current provision but to 

develop it further.  

As ELRAH enters the final stages of Hub funding over the next two years, the issue is how to 

ensure that not only are individuals able to take advantage of the opportunity offered by 

the HN route but, crucially, they are also supported to make a successful transition. The 

focus of ELRAH must now, in its final phase, be on embedding support for HN students into 

college and university structures. 

The decision to articulate 

The study indicates that the decision to use the HN route to degree study may be a gradual 

process for some. A substantial minority of students did not start their HN with this 

intention and most of the students who had not progressed straight from their HN to a 

degree course had not initially planned to return later and undertake degree study. This has 

implications for ELRAH partner institutions in the planning of articulation numbers and the 

provision of advice and support for students since some may have missed out on the 

preparatory activities at college and thus may need more support at the beginning of their 

degree.  
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Not all HN students articulate although the SFC supports the progression of students with 

HN qualifications to a degree with ‘no loss of time’. The study found that under half of 

students with HNCs did not articulate, instead applying to the first year of a degree. HND 

students were more likely to articulate, nevertheless, just over a quarter of them did not do 

so. Although for some HNC students this was a positive choice in that they wanted the full 

university experience, for others it was less positive – they thought that they would struggle 

academically if they went directly into second year. Concern about coping with the 

academic demands of the course was the main reason given by the HND students who did 

not articulate.  

Continued need to improve preparatory and support provision for students 

The findings demonstrate a continued need to improve the preparation of HN students for 

degree study and to further develop articulation routes (eg in terms of curriculum matching) 

so that students have the confidence to take advantage of the opportunity to articulate, 

universities will be more likely to offer advanced standing and students will have a better 

experience of degree study. The expansion of ‘guaranteed articulation’ places between 

colleges and their partner universities should help in this respect but these only apply to a 

minority of potentially articulating HN students. Colleges and universities need to continue 

to work together to ensure that HN students are confident of meeting the academic 

demands if they articulate. They also, however, need to ensure that students are aware of 

the possibility of articulating, about a fifth of non-articulating students responded that they 

did not know they could have applied for entry with advanced standing. Nevertheless, the 

study also demonstrates that some HN students do not want to articulate and this choice 

should be respected.  

Comparing the transition experience of students who reported receiving a substantial 

amount of information and advice while at college with those who had had little input 

suggests that such information and advice is effective and worthwhile. There were, 

however, significant gaps in college provision in respect of a number of specific study skills 

such as the type of assessment on degree courses, using the university library, referencing 

and use of electronic and online tools. University visits were a key source of information but 

students also wanted some opportunity to undertake what some referred to as the 

‘university style’ of work and assessment in their HN programme. This and the important 

role of college tutors (in addition to that of student support staff) in providing information 

and advice about the transition to degree study suggests the need for more embedding of 

preparatory activity within HN programmes as well as possible modifications to HN 

provision. It is important that any such changes are accompanied by appropriate staff 

development and support.  

The SQA HN Enhancement Pilot which is considering possible ‘enhancements’ to the 

content, assessment, and structure of HNs could make a valuable contribution in terms of 

helping to align (where appropriate) HN programmes’ content and learning, teaching and 
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assessment methods more to university approaches. Although the timeframe of the 

Enhancement Pilot mean that opportunities to do so may remain limited in 2013-14, it is 

important that articulation work in the next two years take account of the outcomes of the 

SQA Enhancement Pilot so that developments are used and embedded into programme 

delivery models to help ease students’ transition to degree study. 

ELRAH partner institutions have developed a range of workshops and other support 

activities including on-line materials to help prepare students for degree study. The ELRAH 

Regional Support Model is designed to provide support at critical points from when students 

start their HNC/D programme through to graduation. This approach includes pre-exit 

support activities at college for students likely to articulate and customised induction and 

academic support at partner universities. Survey respondents were extremely positive 

about the events and activities they had experienced. Nevertheless, there remains an issue 

with students’ awareness of workshops, courses and online provision despite institutions’ 

efforts to publicise them; student engagement is thus an outstanding area that needs 

continued attention.  

Developing provision and capitalising on experience  

In the final phase of Hub funding over the next two years, it is vital that that support for HN 

students is sustained and further developed across the colleges and universities in the 

partnership. Development is necessary: while students valued the information, advice and 

support they had received at college and university, there remain substantial gaps in 

provision, especially at college, and the difficulties students experienced in their degree 

study indicate that current provision is not fully meeting their needs.  

The way in which ELRAH operates in the next two years will be on a somewhat different 

basis, moving from a team of the Articulation Support Advisers based within partner 

colleges and universities to a centralised team within each of the most active universities. 

This team will provide tailored support for students who have articulated and will also 

provide support on an outreach basis to college partners. In moving forward, it is important 

to recognise and capitalise on the knowledge and experience that has been built up over the 

life of ELRAH to date. The ELRAH Regional Support Model outlines the minimum support 

elements that should be provided for all articulating students.  

All of the most active ELRAH partners have indicated that they will implement these minima 

and some also aim to put in place many of the additional recommended support measures. 

The findings of this study indicate the need for all the colleges and universities to implement 

the additional recommended measures eg visits, embedded academic skills across HN 

programmes and pre-entry support such as summer schools and early access to learning 

materials, resources and timetables as well as online learning support- these are all aspects 

called for by students. 



4 

 

The ELRAH Regional Support Model is well founded having been developed from existing 

good practice in institutions and the experience gained and lessons learnt from the ELRAH 

project to date (including the external surveys of students). It sets out a comprehensive 

model of provision that offers support to students from the beginning of their HN course, 

continuing throughout their HN in a co-ordinated way and then into and through their 

degree study. As such, it offers a valuable resource for the Associate Student Scheme to 

draw on. 

Continued regional working  

A vital element of ELRAH’s success has been its ability to facilitate regional partnership 

working across the colleges and universities and establish a co-ordinated approach1. Among 

other benefits this has enabled the sharing of good practice, stimulated the development of 

resource and made progress towards ensuring greater consistency in the support HN 

students receive across the different partner colleges. In the model for the new ELRAH 

Regional Articulation Hub, it is essential that colleges and universities establish effective 

mechanisms to maintain this regional working (with all of its benefits) and avoid 

fragmentation of provision. 

 

Recommendations 

Staff perceptions and awareness 

 Colleges’ and universities’ active commitment to continued support for HN students is 

vital and it is more important than ever to focus on developing the awareness and 

involvement of teaching staff in colleges and universities.  

 Tutors at college are HN students’ main source of information and advice about the 

transition to degree study; this role needs to be recognised and appropriate time and 

staff development provided.  

 There is a need for awareness-raising among academic teaching staff in the universities 

about HN students, their previous learning experience and how they might be 

supported, especially in the first few months. 

College support 

 The possibility of progressing to a degree, doing so with advanced standing and from an 

HNC as well as an HND should be raised in a consistent way with all HN students.  

 The research shows that support at college makes a difference to students’ experience 

of transition. Colleges should address gaps in the coverage of specific areas of study and 

academic skills for HN students, preferably through embedding, and extend 

opportunities within HN courses for students to experience the ‘university approach’. 

                                                 
1
 Weir A. and Howieson C. (2011) External Evaluation of the Articulation Support Advisers. ELRAH 
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 University visits were identified by students as one of the main ways in which they not 

only gain information but crucially gain an understanding of the expectations of degree 

study and should be developed. 

 A continued challenge is how to persuade students to engage with support provision. 

Consideration should be given to expanding systems to facilitate contact between 

current college students and students who have articulated (eg, outreach 

mentoring/ambassador schemes) which have been shown elsewhere to be an effective 

way of engaging students. 

University support 

 University partners should continue to offer tailored induction programmes for 

articulating students.  

 There are a number of practical activities that universities should undertake that would 

improve the transition of HN students eg highlight the essential knowledge and skills 

covered in previous years of most common degree areas; make key materials available 

online; and provide exemplification of work. 

 Universities should monitor the progress and outcomes of articulating students; among 

other benefits this would enable them to identify individuals who could be offered any 

necessary support, especially during the first semester.  

 When planning preparation and support activities, universities should bear in mind that 

some HN students will have not had the opportunity to undertake preparatory activities 

at college.  

 HEIs should assess the possible use of online skills audits or similar tool as a way to 

identify gaps in HN students’ knowledge or skills base and build in appropriate support2. 

 Current workshops, courses and online materials are very highly valued by HN students 

who attend them and should continue to be funded and developed. It would be useful 

to review how they can be further publicised to students including the role that college 

and university staff can play. 

Collaboration and regional working 

 There is a need for continued collaboration across partner institutions so that HN 

students receive consistent support; colleges and universities should ensure 

mechanisms are in place to facilitate regional partnership working as well as bi-lateral 

collaboration.  

 It is critical that partner colleges and universities maintain their commitment to the main 

elements of the ELRAH Regional Support Model and continue to plan and deliver it in a 

coordinated way across institutions.  

                                                 
2
 The University of Dundee has developed an audit tool for use in its accelerated degree programme. 
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 The ELRAH Regional Support Model offers a valuable resource which should be used to 

inform the development of the Associate Student Schemes.  
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SECTION 2: SUMMARY OF THE RESEARCH 
 

1.  Introduction 

 The articulation route to degree level study continues to be a key element of 

government policy on widening access to degree study.  

 Articulation refers to students who have a Higher National Certificate (HNC) 

entering the second year of a degree programme and those with an Higher 

National Diploma (HND) going into the third year ie entry with advanced standing.  

 ELRAH commissioned the Centre for Educational Sociology to investigate HN 

students’ experience of the transition from HN to degree study and the 

preparation and support received at college and in the first year of their degree. 

The study is concerned with Scottish domiciled HN qualified students who enter 

Edinburgh Napier, Heriot Watt, Queen Margaret and Stirling Universities, the most 

active ELRAH partner universities.  

 

2. The study  

 The study covers three cohorts of HN students, the first of which were surveyed in 

2010-11. This report deals with the third HN cohort: those who entered their first 

year of degree study in 2012-13 in the four universities.  

 It includes HN students who did not articulate enabling a comparison with the 

experience of those who did articulate. 

 The students were surveyed in November-December 2012 by means of an internet 

based questionnaire. The survey was completed by 303 students, giving a 23% 

response rate from the HN qualified students who had entered Edinburgh Napier, 

Heriot Watt, Queen Margaret and Stirling Universities.  

 Two thirds of survey respondents had studied for their HN at colleges within the 

ELRAH partnership. 

 

3. Findings of the Student Survey 

 The main reasons students decided on degree study were that this fitted with their 

careers plans, was the natural progression from their HN as well as interest in the 

course or subject.  

 Students taking a college-based degree (10%) had chosen to do this largely 

because of the proximity of the college to their home.  
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 While a majority (65%) had started their HN with a serious or definite intention to 

go on to a degree, the others – a sizeable minority – had only made this decision 

later. Most of those who had taken a break between their HN and degree had not 

initially intended to return to take a degree. 

 

 Under half of respondents with an HNC articulated compared with almost three 

quarters of HND students.  

 Non-articulating HNC and HND students gave different reasons for not articulating: 

for HND students the main reason was that they thought they ‘would struggle 

academically’ while for HNC students the desire to ‘have the full university 

experience’ was the most commonly given reason.  

 As in the two earlier surveys, around a fifth of non-articulating students were 

unaware of the possibility of gaining advanced standing. 

 For most students, especially those with an HND, there was some continuity in the 

subject area of their HN and degree.  

 Just over two thirds of articulating students were studying the same subject as 

their HN but over third quarters of non-articulating students were also continuing 

with the same subject.  

 

 Most thought they had started at the right year of degree study although a number 

qualified this in the light of the challenges they had encountered.  

 In their open-ended comments, the possible advantage of progressing from an 

HNC straight to degree rather than onto an HND was raised.  

 HND students were less likely to think they had started at the right year than HNC 

students. The extent to which students were happy with their year of entry varied 

according to the university attended. 

 Most students – whether or not they had articulated – thought that taking the HN 

route to degree study had been the right decision for them. 

 The HN route had provided a way to get back into education after a break, offering 

accessible teaching and learning approaches; given the confidence as well as the 

qualifications to apply for degree study; acted as a bridge between school and 

university; offered a more incremental approach which kept options open and 

allowed students to test out their subject or career interests.  
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 Around two thirds of students had received some information and advice about 

the UCAS application with slightly fewer being informed about choice of degree 

and university; there was some variation in this across the ELRAH partner colleges.  

 As in the earlier surveys, students’ responses indicate considerable gaps in the 

information and advice about degree study, especially on specific aspects of 

degree study.  

 Students who had attended an ELRAH partner college were more likely to report 

input on general study skills than those who had been at other colleges.  

 University visits were a key source of information and advice. College 

lecturers/tutors as well as student support staff played an important role. 

Preparatory workshops, classes or courses were mentioned by a fifth of students. 

 Some students thought their college had done all they could to prepare them for 

degree study but many wanted more information about a wider range of degree 

programmes and possible universities, about differences between HN and degree 

study and exemplification of work required. Students especially wanted the chance 

to try out and practice the “university style” and/or modifications to HN courses.  

 There was a view expressed by a small number of students that some colleges 

want to retain their students to HND or to a college-based degree.  

 Students’ comments suggest that some may be unaware of the provision available 

at college. 

 

 Three months into their degree, just under two thirds of students thought they had 

been quite or well prepared for degree study.  

 Articulating students were less likely than non-articulating students to think they 

had been well prepared as were students with an HND compared with those 

holding an HNC.  

 The improvement in the proportion of articulating students responding that they 

had been well prepared noted in the second survey compared with the first one 

has been maintained  

 Articulating students were much more likely to have experienced the transition 

from HN to degree as quite or very difficult compared with non-articulating 

students.  

 The experience of transition and articulation is substantially different for HNC and 

HND students; the latter are much more likely to find the transition quite or very 

difficult. HND articulating students are a group facing particular challenges.  
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 Students’ responses suggest that those who had had a considerable amount of 

information and advice at college about different aspects of degree study were 

more likely to think they were well prepared and less likely to report the transition 

as being quite or very difficult. 

 

 Sizeable minorities – from a third to under a half – had some or a lot of difficulty in 

relation to: the extent of independent study; time management; various aspects of 

assessment; not knowing about a subject other students had already done; and 

finance.  

 Students also commented on difficulties relating to workload and level of demand; 

lack of guidance about expectations; lack of contact with staff; essay writing and 

referencing; and making friends. Part-time students referred to issues relating to 

course organisation. 

 Articulating students were more likely than those who had not articulated to 

report difficulty with a number of aspects of degree study. Students’ HN 

qualification, age and university attended each made a difference to their 

experience in several areas of study.  

 

 The most commonly attended workshops and courses were on using the library, 

referencing, research skills academic essay writing. Levels of attendance varied 

across the universities but were not explained by different levels of provision. 

 On-line and computer based materials on referencing, presentations, research 

skills and academic writing and time management were used by between half and 

two-thirds of students. Articulating and non-articulating students had similar levels 

of usage but take-up varied across the universities.  

 Students’ opinion of the workshops/courses and the on-line support materials was 

extremely positive with between 79% and 94% rating them as useful.  

 Up to a quarter of students were unaware of the workshops, courses and on-line 

support provision.  

 Some students commented appreciatively on the support from their university but 

there were also suggestions for more extensive inputs at the start of the academic 

year and for support over a more extended period including early review of 

progress. 
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 Other suggestions included universities making expectations more explicit, 

providing more exemplification of work, providing access to previous year’s 

materials and for teaching staff to be more aware of HN students and their 

previous learning experience. 

 

 Over half of respondents took the opportunity to offer advice to HND students 

considering degree study. Most offered encouragement to go on to a degree so 

long as individuals were prepared to work hard and had a real interest in the 

subject.  

 Students were advised to research the degree and its requirements while at 

college to identify where preparatory support might be needed and do as much 

work for the degree as possible in advance of starting. 

 Students emphasised the value of attending pre-entry support activities and 

induction provision as well as using the range of learning support services available 

at university.  

 They advised HN students be aware of and try and prepare themselves for a much 

greater degree of independent study. But they should also be proactive and 

approach staff with questions or difficulties.  

 The need to be organised and have good time management skills to cope with the 

workload was strongly emphasised.  

 They also offered advice about assessment, dealing with group work, the value of 

making friends and use of the library and online sources.  
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SECTION 3: INTRODUCTION 
 

The articulation route to degree study has been a central feature of government strategy on 

widening access for a number of years3. Its continued importance has been demonstrated 

recently by the inclusion of ‘articulation from college’ as one of the stated areas that HEIs 

are expected to address in the outcome agreements they now agree as a condition of their 

grant from the Scottish Funding Council (SFC)4. In addition, the SFC has recently announced 

the expansion of ‘guaranteed articulation’ between colleges and their partner universities 

with the decision to fund an additional 1,020 places for articulation routes in 2013-145.  

Articulation refers specifically to students who have a Higher National qualification gaining 

entry to the second or third year of a degree programme: second year for those who have a 

Higher National Certificate (HNC) and third year for those with a Higher National Diploma 

(HND); this is referred to as entry with ‘advanced standing’. It plays a critical role in widening 

access offering, for example, an alternative route to school leavers who may not have 

gained the necessary entry qualifications for university entry while at school or do not feel 

ready for the level of independent study required at degree level and to adults, some of 

whom may have been away from education for a considerable time. Critically, colleges 

attract more students from socially disadvantaged backgrounds than do universities6 . The 

articulation route is also seen as cost effective for the public purse since it enables students 

to complete a four-year degree at lower annual cost during their years at college. The SFC 

estimated the average annual cost of one year of study at college as £5,000 compared with 

£8,300 at university thus the average costs to the public purse of a degree gained via an 

HND plus two years of study at university would be £26,600 compared with £33,200 if taken 

at university over four years7. 

The SFC has sought to encourage the creation of more articulation routes, to promote a 

greater degree of formality in the existing articulation agreements and to encourage 

institutions to provide more support for articulating students to ensure their transition from 

HN to degree study is successful. As part of this strategy, it has funded five Regional 

Articulation Hubs, each based on a regional partnership of universities and colleges whose 

role is to work with these partners to develop articulation routes and support activities. 

ELRAH – the Edinburgh, Lothians, Fife and Borders Regional Articulation Hub – is one of 

these five Regional Articulation Hubs.  

ELRAH’s three main objectives are to: 

                                                 
3
SFEFC/SHEFC 2005 Learning for All: Edinburgh SHEFC; SFC 2007 Articulation For All: Edinburgh SFC 

4
Scottish Government (2011c) Ministerial Guidance to the Scottish Funding Council. 

http://www.sfc.ac.uk/web/FILES/About_the_Council/SFC_Letter_of_Guidance_21_September_2011.pdf 
5
SFC (2013) Additional articulation places scheme for partnership between colleges and universities. 

http://www.sfc.ac.uk/web/FILES/Guidance/Guidance_06032013_Articulation_scheme.pdf 
6
Learning for All: sixth update report on measures of success 2012 

http://www.sfc.ac.uk/web/FILES/Access/Learning_for_All_sixth_update_report_on_measures_of_success.pdf 
7
SFC (2011/12) Flexible entry into higher education 

http://www.sfc.ac.uk/web/FILES/ReportsandPublications/Flexible_entry_into_higher_education.pdf 
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 support the development of new and more effective articulation routes between 

colleges and HEIs which minimise the time it takes students to achieve their goals; 

 support the development of HEI and College collaboration and partnership activities; 

 support partners to implementation planned systems of articulation and embed student 

support activities to ensure students can make an effective transition. 

ELRAH has made considerable progress in developing and implementing a consistent 

student support model for articulating students across its partners. Further details can be 

found on the ELRAH website8. The ELRAH Model for Student Transition Support is designed 

to provide support at critical points from when students start their HNC/D programme 

through to graduation. This approach includes pre-exit support activities at college such as 

university visits and academic skills workshops for students likely to articulate and 

customised induction and academic support at partner universities as well as a range of 

online resources. The current funding for the Articulation Hubs comes to an end in July 2013 

and the key issue is how the transition support activities can be sustained across the ELRAH 

partner institutions after this time. 

 

Aims and methodology 

The study  

As part of the development of the student support model, ELRAH has commissioned the 

Centre for Educational Sociology at the University of Edinburgh for the past three years to 

investigate HN students’ experience of the transition from HN to degree and the 

information, advice and support available to them and to identify areas where further 

development might be needed.  

The study of HN students’ transition to degree study started in the academic year 2010-11. 

It has studied three cohorts of HN qualified students who enter their degree programme in 

the most active ELRAH HEIs in 2010-11, 2011-12 and 2012-13. The target sample for each of 

the surveys is Scottish-domiciled students in their first year of degree study Edinburgh 

Napier, Queen Margaret, Heriot-Watt and Stirling Universities whose entry qualification was 

an HNC or HND. 

The first HN cohort was surveyed in 2010-11 and the second cohort in 2011; both reports 

are on the ELRAH website9. This report covers the third cohort, HN students who started 

their degree in September 2012 at Edinburgh Napier, Queen Margaret, Heriot-Watt and 

Stirling Universities. The survey was carried out over November-December 2012.  

The surveys aim to investigate HN students’ experience and opinion of: 

                                                 
8
 www.elrah.ac.uk - Staff Zone 

9
 Howieson C. and Croxford L. (2011) Students’ Experience of the Transition from HN to Degree Study, ELRAH: 

Edinburgh. Howieson C.. (2012) Students’ Experience of the Transition from HN to Degree Study 2011-12, 
ELRAH: Edinburgh, www.elrah.ac.uk  

http://www.elrah.ac.uk/
http://www.elrah.ac.uk/
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 the preparation for undergraduate study received from their college and HEI before 

entry to their degree programme;  

 their transition from HN to degree and the first months of their degree study; 

 the on-going activities and support received during the early stages of their degree 

study. 

Respondents: progression, advanced progression and articulation 

The prime focus of ELRAH is on articulating students ie those who gain advanced standing 

(HNC students entering year 2 of a degree programme and HNDs entering year 3). There is 

also a second category of HN student, those who gain a partial credit for their HN such as 

HND students who gain entry to year 2 and this is referred to as Advanced Progression. In 

the case of students who use their HN as an entry qualification to a degree but gain no 

additional credit for it and start in first year, this is termed Progression. 

At the beginning of the study it was decided that it would be valuable to include HN 

students who do not articulate and so enable comparison of the transition experience of 

both groups of HN entrants to degree study. The inclusion on non-articulating also offered 

the opportunity to find out why some students with HN qualifications do not apply to or do 

not succeed in articulating with full advanced standing.  

Including all HN entrants to degree study raised the question of how to deal with Advanced 

Progression students (those with HNDs who entered 2nd year of their degree). Should they 

be treated as a separate category or combined with either the Progression or articulating 

students? Investigation of the data showed that the responses of Advanced Progression 

students differed from those of students who had articulated and were, in fact, similar to 

the responses of Progression students (those who had started in first year). It was decided 

therefore that the analysis would focus on two groups: articulating students (full advanced 

standing) and non-articulating students (Progression and Advanced Progression students).  

Survey design and methodology 

The student questionnaire was developed in 2010 in collaboration with the Articulation 

Support Advisers and relevant ELRAH staff and piloted with students; it was amended for 

use with the second student cohort and further small changes were made for the third 

cohort (including additional support activities) but the aim has been to retain as much 

similarity as possible to allow comparison across the cohorts.  

While most of the questions are pre-coded lists, the questionnaire also includes a number of 

open-ended questions to allow respondents to say more in their own words about their 

own experiences and to raise issues that they perceive to be relevant. In all of the surveys, 

the high proportion of respondents who took the opportunity to make such open-ended 

comments has been striking. A copy of the questionnaire is contained in Appendix 2. 
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 In the survey students were offered the opportunity to request a contact with support 

services.  

The survey was internet-based, designed using SNAP software and mounted on the CES 

website. The survey was promoted by the Articulation Support Advisers and other ELRAH 

staff by a variety of means including direct email of the web link to students, inclusion on 

plasma screens in public areas in the HEIs; promotion through Web CT; messages on 

Facebook and Twitter; announcements in relevant classes; and encouraging tutors and 

lecturers to publicise it to students.  

The survey was completed by 303 students which is a 23% response rate from the HN 

student cohort10. This is less than the response rate of 34% achieved in the second survey 

but similar to that of the first survey (25%).  

Additional data from the surveys is contained in Appendix 1. In reporting the findings of this 

year’s survey, comparisons are made with the previous surveys where relevant. All of the 

figures reported are statistically significant at the p> 0.5 level unless stated otherwise. 

 

                                                 
10

 This is based on provisional figures for the cohort from the National Articulation Database that are pending 
the outcome of ongoing NAD review and development 
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SECTION 4: FINDINGS OF THE STUDENT SURVEY 2011-12 
 

Survey respondents 

A total of 303 HN students completed the survey. The profile of the students who 

responded is very similar to that of the two previous surveys. Just over half of students were 

studying at Edinburgh Napier University; Queen Margaret and Heriot Watt Universities each 

accounted for around a fifth of respondents while the remaining 8% were studying at 

Stirling University (Figure 1). Ten percent of the respondents were college-based, that is 

studying for their degree at a college campus rather than at the university site; the large 

majority of these college-based students were taking their degree through Edinburgh Napier 

University. Only 5% of respondents were studying on a part-time basis, the vast majority 

were full-time students.  

 
Figure 1: Universities attended by respondents (%) 

 
 

Detailed figures about the students who completed the survey are given in Tables A1.1 -1.10 

in Appendix 1. In summary, there were more female than male respondents (60% vs 40%), 

as in the previous surveys. While there was a spread in terms of the age of students who 

completed the questionnaire, two-thirds were under the age of 25 and the vast majority 

were under 39 (94%). In terms of respondents’ HN qualification, a somewhat higher 

proportion had an HND than an HNC (59% vs 41%); students with an HNC were more likely 

to be under 20 than were those holding an HND (27% vs 11% respectively). Two-thirds of 

students had gained their HN qualification from one of the ELRAH partner (66%) while the 

rest had studied at a college elsewhere in Scotland. The large majority of students had 

51%

23%

18%

8%

Edinburgh Napier University Queen Margaret University Heriot-Watt University Stirling University
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progressed directly from their HN to degree study (85%) with only a small proportion having 

had a break between gaining their HN and starting a degree. 

Business and Administrative Studies was the subject area that accounted for the highest 

proportion of students, almost a third were studying for a degree in this subject area11 

(32%); 15% were taking a degree in the area of Creative Arts while 12% were in 

Mathematical and Computing Sciences. Respondents who had articulated were more likely 

to be taking a degree in the area of Business and Administration than were their non-

articulating counterparts (44% vs 9%). There were also differences in the extent to which 

articulating and non-articulating students were studying in the areas of Mathematical and 

Computing Sciences (15% artic vs 7% non-artic).  

 

Progression from HN to degree  

Why did students decide to go on to degree study? 

The most common reasons given by students for their decision to apply to degree study 

were that “it fitted in with my career plans” (70%), “it was the natural progression from my 

HN course” (64%), and “I was interested in the course content/subject” (61%, Figure 2; also 

Table A1.11). This is very similar to the picture in previous years. Of those who had taken a 

break between their HN and degree study, just under a third had ‘always planned to’ (30%).  

 
Figure 2: Reasons for applying to degree study (%) 

 
*Only students who had gained their HN before 2011 (n=43) 

                                                 
11

 JACs2- the Joint Academic Coding System used for subject coding across the UK by UCAS and HESA. 

0 10 20 30 40 50 60 70 80 90 100

[Always planned to after taking a
break from studying]*

I couldn’t find a job

A lot of my friends/class mates
were applying

I was encouraged by my
friends/classmates

I was encouraged by my family

It was suggested to me by staff in
my college

I enjoy being a student

I was interested in the course
content/subject

It fitted in with my career plans

It was the natural progression from
my HN course



18 

 

The reason that ‘it was the natural progression from my HN course” was a more frequently 

cited reason for applying by students who had articulated than by those who had not (71% 

vs 52%) and articulating students were also less likely to note an interest in the course 

content/subject as a reason (57% vs 70%). Students’ reasons also varied according to their 

age: ‘it fitted in with my career plans’, ‘interested in the course content/subject’ and ‘enjoy 

being a student’ were less commons reason for students over 25 than for their younger 

counterparts. The older students were, however, more likely to state that they had applied 

for degree study because they ‘couldn’t find a job’.  

Why take a college-based degree? 

As noted above, 10% of students were taking a degree delivered through college rather than 

at university and they were asked why they had chosen to do so. By far the main reason 

given was the proximity of the college; the teaching approach and teaching environment at 

college were also common reasons: 

 The college is near where I live (93%); 

 I though the teaching methods would suit me better (59%); 

 I thought the class sizes would be smaller (52%).  

At what point do HN students decide on degree study?  

In planning their information, advice and support provision for HN students who may go on 

to degree study, it is important that colleges and universities take into account the stage at 

which HN students make this decision. Table 1 shows that just over a half (51%) were 

planning to go on to a degree when they started their HN and another 14% were thinking 

about it as a serious possibility. Nevertheless, this leaves around a third of students who 

were not thinking about a degree or only considering it among other possibilities when they 

started their HN (32%).  

 

Table 1: Did you plan to go on to degree study when you started your HNC/D?  

 All (%) 

No, hadn’t any plans to do so when I started 11 
It was only a vague possibility in my mind 13 
I was thinking about it along with other options but wasn’t sure 8 
I was thinking about it as a serious possibility 14 
Yes, it was my definite plan from the start 51 
I didn’t know then that it was possible to go on to a degree 3 

(n)  (302) 
 

Among this group of students who had not initially planned to progress to a degree when 

they started their HN just under a quarter decided early on in their HN course (23%) while 

around a half did not decide until part way through (51%) and another quarter or so (26%) 

only took the decision after their course had finished (Table 2). This variation in when 
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students make the decision to progress to degree study creates a considerable challenge for 

college and universities in planning their support activities. A further issue for universities’ 

support provision is that two-thirds of the HN students who had taken a break between 

their HN and degree (15% of respondents) had not planned to return to education and 

would therefore not have taken part in specific support activities when at college.  

 
Table 2: When did you decide to go on to degree study (if not definite or not thinking about 
it seriously)? 

  % 

Early on in my HNC/D 23 
Part way through my HNC/D 51 
At the end of my HNC/D 17 
After I got my results 9 

(n)  (128) 

Extent of articulation among respondents 

As noted earlier, articulation refers to when students with an HNC award enter the second 

year of a degree programme and those with and HND go into third year. Considering the 

students who responded to the survey, Table 3 shows that overall 64% of them 

articulated12. The level of articulation varied considerably between HNC and HND students: 

less than half of students with an HNC entered 2nd year while nearly three quarters of HND 

students went into year 3 of their degree programme (46% vs 74%). Both the level of 

articulation overall and the difference in the extent of articulation between HNC and HND 

students mirror that in the two previous student surveys. Older students – those 25 and 

over – had a higher level of articulation than their younger counterparts (58% vs 38%).  

 
Table 3: Articulation between HN and degree (%) 

 All  
% 

HNC students 
% 

HND students 
% 

% articulating 64 46 74 

   
1st  27 54 11 
2nd  29 45 15 
3rd  44 2 74 

(n) (300) (125) (175) 

Continuity of subject but not all students gained full credit 

Well over half of students were taking a degree in the same subject as their HN (56%) and 

another third stated that their degree was partly related (34%, Figure 3; also Table A1.12). 

Unsurprisingly, articulating students were more likely to be studying the same subject at 

degree level than were those who had not articulated (68% vs 35%). Nevertheless, this 

                                                 
12

 Overall 54% of the HN cohort who entered degree study in the academic year 2012-13 articulated.  
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means that despite continuing with the same subject at degree level over a third of non-

articulating students had not gained full credit for their HN qualification. This is a similar to 

the figures in the previous two surveys13 despite the attention that has been given to the 

mapping of articulation routes over the period of the surveys. 

Students with an HND were slightly more likely to be continuing with the same subject at 

degree level than were their counterparts with an HNC (58% vs 51%). The degree subject 

profile on HNC and HND students varied somewhat: HND students were more likely to be in 

Business and Administration than were those who were HNC qualified (39% vs 21%) and 

also in Creative Arts and Design (22% vs 4%).  

 
Figure 3: Continuity of subject studied: articulating and non-articulating students 

 

Students’ reasons for not articulating - differences between HNC and HND qualified 

entrants 

Over half of students holding an HNC choose not to articulate, applying instead for entry to 

the first year of their degree (52%). This was in contrast with HND students, the large 

majority of whom did seek to articulate, applying to third year, only a quarter applied to 

either first or second year (25%)14.  

Students’ reasons for not articulating are summarised in Figure 4, in the case of HNC 

students the reasons they gave for making an application to 1st year and for HND students 

applying to 1st or 2nd year rather than 3rd (see also Table A1.13).  

                                                 
13

 1
st

 survey: 34%; 2
nd

 survey: 27%  
14

 These two figures differ slightly from those in Table 3 since they refer to the percentage who applied to the 
year(s) in question whereas Table 3 refers to the year that students eventually entered. 
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For HNC students the most common reasons were that they ‘wanted the full university 

experience’, that they thought they ‘would struggle academically in 2nd year’ and that the 

degree course they wanted to do was ‘only partly or not related to my HN subject’. The view 

that it would be easier to make friends was another common reason for HNC students 

applying to 1st year. There was less variation in the reasons given by HNC students according 

to their age than in last year’s survey. Age made a difference to only one item: HNC students 

under 25 gave more weight to having the full university experience than did those 25 and 

above (51% vs 20%). 

The view that they would struggle academically if they articulated was also the most 

common reason given by HND students; the fact that their degree course was not 

sufficiently related to their HN subject was the next most stated reason followed by ‘the 

university wouldn’t accept me’. There are differences between HNC and HND students in the 

reasons given for not articulating, especially the weight given to having the full university 

experience and making friends (Figure 4, see also Table A1.13). 

Among both HNC and HND students, there was some ignorance of the possibility of 

articulation, under a fifth said that they had not known they could apply for entry to 2nd/3rd 

year (HNC:18%; HND:16%). 

 

Figure 4: Reasons for non-articulating applications* (% within HN level)  

 
* ie students with HNC applying to 1st year and students with HND applying to 1

st
 or 2

nd
 year 

Students’ reflections on whether they had started at the ‘right’ year  

Students were asked also asked whether, on reflection, the year that they had started their 

degree had been the right year for them. A majority, over three-quarters, replied ‘yes’ 

0 10 20 30 40 50 60 70 80 90 100

I thought I would struggle
academically in 2nd (3rd) year

I wanted the full university experience
/more time at university

I thought it would be easier to
make friends

The course I wanted to do was only partly
related/not related to my HN qualification

The university wouldn't accept me
to 2nd (3rd) year

I didn’t know I could apply for entry to 
2nd (3rd) year if I had an HNC (HND)

My friends/classmates were
applying to 1st or 2nd year

I was advised by my college not
to apply to 2nd (3rd) year

HND HNC



22 

 

(77%), this is very similar to the view expressed by students in the previous two surveys. As 

before, HNC students were more likely to think that they had started their degree at the 

right year for them than were those with an HND (Table 4). Students’ opinion, however, did 

not vary significantly according to whether or not they had articulated, nor did it by their 

age or between males and females.  

 
Table 4: If think started at the right year of degree study by HN qualification  

 
All 
% 

HNC 
% 

HND 
% 

yes 77 81 73 
no 8 8 8 
not sure 16 11 19 

(n)  (303) (123) (175) 
 

The other factor that made a difference to students’ views on their year of entry is the 

university attended with 81% of students at University 1 thinking they had started at the 

right year compared with 63% at University 2 (Table 5). Variation in students’ opinion 

according to the university attended was also evident in the 2011-12 survey 

 

Table 5: If think started at the right year of degree study by university 

 All  Uni 1 Uni 2 Uni 3 Uni 4 

yes 77 83 63 78 74 
no 8 5 14 9 9 
not sure 16 13 23 13 17 

(n)  (303) (154) (71) (55) (23) 
 

Just under half of the students expanded on their responses making additional open-ended 

comments. Some of those who had articulated were in no doubt that it had been the right 

decision: 

(HND student entered 3rd 

year)

(HND student 

entered 3rd year)

(HNC student entered 2nd year) 

While responding that on balance they had started at the right year, this had not been easy 

for some: 
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(HND 

student entered 3rd year)

(HND student entered 3rd 

year)

But others were less sure that articulating had been the right decision for them: 

(HND student entered 3rd year)

(HND student entered 3rd year)

(HND student entered 3rd year)

(HNC student entered 2nd year)

While a few regretted that they had not articulated since they had not ‘learnt anything 

new’, the more common comment was that this had been the right decision for them: 

(HNC student entered 1st year)

(HND student entered 

2nd year)

The decision whether or not to continue to an HND at college or to apply to university after 

gaining their HNC was an issue that had not been noted in the previous surveys but was 

commented in this time: 

(HNC student entered 2nd year)

(HND student entered 3rd year)

Students’ views on taking the HN route to degree study  

Most students were positive that the HN route had been the right choice for them: 84% 

stated ‘yes’, only 6% gave a definite ‘no’ and the remaining 10% were not sure. Students 

who had articulated were slightly less likely to be definite that the HN route had been the 

right choice than their non-articulating counterparts (80% vs 88%, Table 6) and more likely 

to indicate that they were not sure (14% vs 5%, Table 6).  
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Table 6: If HN route to degree study the right choice  

 

All 
% 

Articulating 
students 

% 

Non-
articulating 

students 
% 

yes 84 80 88 
no 6 6 7 
not sure 10 14 5 

(n)  (303) (123) (175) 
 

The small number of students who had decided to take their degree based at college were 

very largely happy with this decision: 86% responded that this was the right choice for them. 

The size of this group of students is too small to enable further analysis.  

The role of the HN route in extending access in a various ways was evident from students’ 

comments. For some, it had enabled them to return to education after a break:  

(HNC student entered 1st year)

(HNC student entered 2nd year) 

(HND student 

entered 3rd year)

It also extended access by enabling those who live some distance from a university and 

perhaps with family commitments to study locally:  

(HND student entered 3rd year) 

(HND student entered 

3rd year, college-based) 

For those who had not gained the necessary entry qualifications while at school, going to 

college and gaining an HNC/D HN route provided an alternative route to degree study: 

(HND student entered 3rd year)

(HND student entered 3rd year) 
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The idea of the HN as a bridge between school and degree study was another positive 

aspect that came through from students’ comments:  

(HND student entered 1st year)

(HND student entered 

3rd year) 

(HNC student entered 2nd year) 

The HN route also offered individuals a way to pursue their career after redundancy: 

(HND student entered 1st year) 

(HND student entered 1st year) 

The teaching and learning approaches and college environment were important factors for 

some students who preferred or felt they needed this type of learning:  

(HND student entered 3rd year) 

(HND student entered 3rd year) 

(HND student entered 3rd year)

(HNC student entered 1st year)

Part of the attraction of the HN route for some was the opportunity it offered to make 

decisions incrementally, providing a safety net and enabling them to keep their options 

open:  

(HND student entered 3rd year)

(HND student entered 3rd year)
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(HND student 

entered 3rd year)

Another aspect that comes through from students’ comments is the opportunity that the 

HN route offers to test out which subjects or careers they would like to follow without the 

commitment of a three or four year degree:  

(HNC student entered 2nd year)

(HND student entered 3rd year) 

(HNC student entered 2nd 

year) 

While the large majority of comments were positive about the HN route to degree study, 

mirroring the quantitative responses, a few students expressed regret or felt that they 

should have moved on to degree study from their HNC:  

(HND 

student entered 3rd year)

(HND student entered 3rd year)

(HND 

student entered 3rd year)

What type of degree were students aiming for? 

When asked about the type of degree they were aiming for, over two third of students 

indicated that they hoped to graduate with an Honours degree (69%) while 11% planned on 

gaining an Ordinary degree. Another 13% were still to decide but a small proportion of 

students (7%) were unsure of the difference between an Ordinary and Honours degree 

(Table 7). These figures are very similar to students’ responses in the previous surveys. In 

contrast with the previous surveys, however, articulating and non-articulating students had 

somewhat different intentions in that a lower proportion of articulating students were 

aiming for an Honours degree (64% vs 78%) In addition, college-based students were less 

likely than those taking their degree at the university campus to be aiming for an Honours 

ordinary degree (13% vs 9%) and also more likely to be undecided (28% vs 11%).  

Students who were not aiming for an Honours degree, were asked the main reason for this. 

The most common reasons given were that ‘it will depend on my grades’ (39%), that they 

had ’had enough of studying’ (28%) and that ‘an Honours degree isn’t necessary for my 

career plans’ (25%).  
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Table 7: Type of degree students aiming for (%) 

 % 

Ordinary 11 
Honours 69 
Haven’t decided yet 13 
Not sure of the difference 7 

(n)  (303) 

 
 

The information and advice students received while at college 

The development and embedding of support activities for HN students to help them make 

an effective transition to degree study is a central aim of ELRAH. The survey therefore asked 

a number of questions about colleges’ pre-exit support provision.  

The extent of the information and advice students received about degree choice and UCAS  

Students were asked how much information and advice they received at college concerning 

their choice of degree and university, the application process and the link between their HN 

and degree and options available (Figure 5, also Table A1.14). While 67% reported having 

some/lot of information and advice about making a UCAS application, this was the highest 

figure and students were less likely to have had some/lot information and advice on the 

other topics. Only half of them had had information and advice about the options available 

on their degree course. This level of information and advice is very similar to that reported 

in the previous two surveys.  

 
Figure 5: How much information and advice received at college about degree and university 

choice (% some/lot of information and advice) 
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The only item where there is a significant difference in the responses of articulating and 

non-articulating students is in relation to how their HN qualification would link to their 

degree course: in this case 65% of articulating students reported some/lot information and 

advice compared with 53% of students who did not articulate.  

Analysis of students’ responses according to the college they had attended is limited 

because of the small numbers in most cases. Nevertheless, while the results do not reach 

statistical significance and so are not reported, there is a consistent pattern across the 

colleges in terms of which ones provide higher or lower levels of information and advice.  

Gaps in the information and advice received about degree study  

Students’ responses indicate a continuing issue about the extent of the information and 

advice about different aspects of degree study they receive while at college - students’ 

responses this year mirror those made by respondents in the previous two surveys. 

 

Figure 6: How much information and advice received at college about degree study (% 
some/lot of information and advice) 

 

 

In relation to help with study skills, over half of the students said they received at least some 

advice on general study skills for degree study and on writing essays and reports while they 

were at college (57% and 59% some/a lot, Figure 6; Table A1.1515). Nevertheless, this leaves 

over two-fifths who had only a little or no help in these areas. The picture in respect of 

advice on more specific skills is worse: only a minority of students reported receiving 

                                                 
15

 In all of the analyses on information and advice received at college, students who indicated that they did not 
want information and advice on the topic were excluded from the analysis. 
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some/a lot of advice on the more specific skills or about the personal support services 

available at university. Indeed, a substantial proportion said they had received no 

information or advice about: 

 Using the university library (46% no advice); 

 Lab work (46% no advice); 

 Using electronic and on-line tools (42% no advice). 

 The type of assessment on degree courses (39% no advice); 

 How to do referencing (30% no advice). 

It might have been expected that students who were likely to articulate would have been 

especially encouraged to access or to have been targeted for study skills support this is not 

evident from the data – there were no significant differences in the extent of information 

and advice received by articulating and non-articulating students. Whether respondents had 

an HNC or HND made no significant difference to their responses nor did their age. 

It was notable that students who had attended an ELRAH partner college were more likely 

to report input on general study skills than those who had been at colleges elsewhere (63% 

vs 47% some/lot information and advice).  

Sources of information and advice while at college 

University visits emerge as the most common source of information and advice for students 

while they were at college: just under two thirds of them reported going on university visits 

either before or after applying or at both times (Figure 7; also Table A1.16). Talks from 

university academic staff visiting the college were noted by over a quarter of students as 

one of the ways in which they got information and advice (25%).  

 

Figure 7: Sources of information and advice while at college (%) 
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Students’ responses underline the important role of college tutors in providing information 

and advice about progressing to degree study, 43% of students noted that they had received 

information and advice from their college tutors. Friends also figured quite prominently as a 

source of information and advice (37%). In addition to the UCAS workshops, around 20% of 

students mentioned the specialist workshops, courses or classes as among the ways in 

which they gained information and advice.  

 

Students’ suggestions for developing colleges’ transition support 

Students were asked an open-ended question about what else their college could have done 

to make the move to degree study as easy as possible for them and almost two thirds wrote 

in comments; this is a very high proportion of respondents and more than would normally 

be expected. Most made suggestions but a minority, especially HNC students, thought that 

their college could not have done more: 

(HNC student entered 2nd year)

(HND student entered 3rd year)

Most of the students, however, made suggestions about additions or improvements to the 

information, advice and support available at college. One theme of the comments was the 

need for information about a wider range of degree programmes and possible universities: 

(HND student entered 3rd year)

(HNC student entered 1st year)

(HND student entered 2nd year)

An issue related to this last quote is the view that some colleges wanted to retain their 

students to HND or to a college-based degree: 

(HNC 

student entered 1st year)

(HNC 

student entered 1st year)

(HND student 

entered 2nd year)
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As in the previous surveys there were comments about wanting more information while at 

college about the differences between colleges and university and expectations in the type 

and level of work: 

(HND student entered 3rd 

year)

(HND student entered 3rd year) 

 (HND student entered 3rd year) 

The focus of comments this year, however, was especially on wanting the opportunity to 

learn about and practise the ‘ university approaches’, perhaps within their HN rather than 

simply being told about the differences: 

(HND student entered 3rd year)

(HND student entered 3rd year)

(HND student entered 3rd year)

(HND 

student entered 3rd year)

(HND student entered 3rd year) 

A demand for exemplification of the type and level of work at university was a related 

theme: 

(HND student entered 3rd 

year)

(HND student entered 3rd year)

(HNC student entered 2nd year) 
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It might be noted that a small number of students’ comments suggest that they were 

unaware of provision at college, for example, requests for study skills workshops, academic 

writing workshops and university visits all of which were available at the colleges in 

question. Effectively publicising stand-alone events and encourage attendance is an 

acknowledged challenge for colleges and universities and is one argument in favour of 

embedding as much support as possible within HN programmes.  

 

Making the transition from college to university 

How well prepared did students think they were for degree study? 

Students were asked reflect on how well prepared they felt they had been for degree study, 

including a comparison between how well prepared they felt before starting university, and 

after three months at university. 

Thinking back to their situation before they had actually started their degree, most students 

responded that at this point they had judged themselves to be quite or very well prepared 

for degree study. (73% quite well/very well prepared, Table 8). There was no difference 

between articulating students and those who had not articulated in the extent to which 

they had thought themselves to be well prepared. Nor was there variation according to 

students’ HN qualification, the college they had attended, their age or gender.  

With the experience of three months or so of degree study, the picture changes: the 

proportion of students who rated themselves as having been quite/very well prepared for 

degree study had declined from 73% to 65% (Table 8). This is largely accounted for by the 

change in the views of articulating students: the percentage who considered that they had 

been quite/very well prepared had dropped from 71% to 59%. In contrast there was very 

little change in the perception of non-articulating students.  

 

Table 8: Articulating and non-articulating students: opinion of how well prepared for degree 

study (% quite/very well prepared) 

 
Before started 

degree 
After 3 months of 

degree study   

 % % n 

All  73 65 (303) 

Articulating students  71 59 (183) 

Non- articulating students  76 74 (110) 

 

Students’ perceptions of the extent to which they were prepared for degree study did not 

vary by age and, in contrast with the previous survey (2011-12), did not vary depending on 

the university attended. However, as in the previous survey, differences were evident in 

relation to whether students had an HNC or HND. While before starting their degree similar 

proportion of HNC and HND students had similar views, at the three month point a gap had 
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appeared and those with an HND were less likely to report that they had been quite/very 

well prepared than were HNC students (57% vs 72%, Table 9). 

 

Table 9: HNC and HND students: opinion of how well prepared for degree study (% 

quite/very well prepared) 

 
Before started 

degree 
After 3 months of 

degree study  

 % % (n) 

All  73 65 (303) 

HNC  74 75 (123) 

HND  72 57 (175) 

 

Comparing the responses of the three cohorts of HN students surveyed, the improvement in 

the proportion of articulating students who thought that they had been quite/very well 

prepare for degree study noted in the second survey compared with the first survey has 

been maintained (Table 10).  

 

Table 10: Articulating students’ opinion across the three surveys of their level of preparation 

for degree study (% quite/very well prepared) 

 Survey 1 Survey 2  Survey 3 

 % % % 

Quite/very well prepared after three months of 
degree study 

47 61 59 

How easy or difficult did students find the transition from HN to degree? 

Overall, under half of respondents rated the change from HN to degree as quite or very 

difficult (45%, Table 10) but the experience of articulating and non-articulating students was 

substantially different. While under a third of non-articulating students found the change 

from HN to degree to be quite/very difficult, well over a half of articulating students had 

experienced it as such (quite/very diff: 32% vs 58%, Table 11).  

There were no significant differences depending on the university students had gone to; this 

contrasts with the second survey. 

 

Table 11: Opinion of change from HN to degree: articulated and non-articulating students 

How have you found the change 
from college to university? 

All 
Articulating 

students 
Non-articulating 

students 
% % % 

Quite/very easy 53 42 68 
Quite/very difficult 48 58 32 

(n)  (301) (182) (110) 
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Students’ experience of the transition also varied considerably depending on whether they 

had an HNC or HND: those with an HNC were much less likely to have found the transition 

quite/very difficult than those entering with an HND (31% vs 60%, Table 12).  

 

Table 12: Opinion of difficulty of change from HN to degree by HN qualification 

How have you found the change from HN to 
degree? All 

HNC 
students 

HND 
students 

 % % % 

Quite/very easy 52 70 40 

Quite/very difficult 48 31 60 

(n)  (303) (122) (174) 

 

Taking account of students’ HN qualification and also whether they articulated or not 

reveals some interesting results (Table 13). HNC students who articulated were much less 

likely to find the transition from HN to degree quite/very difficult compared with HND 

qualified students who articulated (39% vs 66%). This is a large difference. In principle this 

should not be the case since both sets of students are moving one step up the Scottish 

Credit and Qualification Framework (SCQF) levels but in practice there are important 

differences. Articulation for HNC students means entry to second year of degree study while 

for HND students it means entering third year. Third year is the final year for some students 

and so is a much ‘higher stakes’ year than second. In addition their fellow students have had 

two years of degree study in which to develop the necessary study skills and understanding 

of the requirements of degree study; academic staff will generally expect third year students 

to be well acquainted with, and able to meet, the expectations and demands of degree 

work. This finding indicates that HND students entering third year are a group facing 

particular challenges which universities need to recognise and give attention to.  

 

Table 13: If the change from HN to degree was quite/very difficult by HN qualification and 

articulation status 

 HNC students 

% quite/very 

difficult 

 

 

n 

HND students  

% quite/very 

difficult 

 

 

n 

Articulating 39  (56) 66 (126) 

Non-articulating  23 (65) 44  (45) 

 

The proportion of articulating students in this survey who had experienced the transition for 

HN to degree as quite or very difficult was higher than in the second survey but is lower 

than the level reported in the first student survey (Table 14).  
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Table 14: Articulating students’ opinion across the three surveys about the extent to which 

they found the change from HN to degree to be quite/very difficult (%) 

 Survey 1 Survey 2  Survey 3 

 % % % 

Quite/very difficult 65 52 58 

The information and advice provided at college makes a positive difference  

As noted, the ELRAH partnership has put a great deal of effort into developing information 

and advice to prepare students for degree study and the key question is whether this 

support makes a difference. Comparing the transition experience of students who reported 

receiving a substantial amount of information and advice while at college with those who 

had little input suggests that such information and advice is effective and worthwhile. The 

results reported are all statistically significant at the level of 0.05. 

Figure 8 illustrates that across a range of topic areas, students who had had a considerable 

amount of information and advice at college were more likely to think they were well 

prepared for degree study.  

 

Figure 8: Students who thought they were well prepared for degree study* and the amount 
of information and advice they had received at college  

 
* after three months of degree 

 

Focusing on information and advice provided on general study skills: over three-quarters of 

students who had had considerable input on this thought that they had been well prepared 

for degree study compared with less than half of students who had had little or no support 
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on this topic (well prepared: 76% who had some/lot info vs 48% who had little/no info 

(Figure 8; also Table A1.17). As Figure 8 shows, a similar pattern is evident in relation to a 

number of the more specific areas of support. In each case a higher proportion of students 

who had received some/a lot of information reported feeling well prepared for degree study 

than their counterparts who had had little or no such input: essay/report writing (74% vs 

51%); how to reference (73% vs 56%); using electronic or online tools (78% vs 55%) and the 

type of assessment on degree courses (77% vs 57%). Those students who had received 

some/lot of information and advice about the support services available at university were 

also more likely to view themselves as having been well prepared for university compared 

with other students who had not had a similar input (74% vs 59%). Those who had received 

some/a lot of information and advice about choosing a degree course were also more likely 

to consider that they were better prepared for degree study (72% some/lot info vs 51% 

little/no info). 

 
Figure 9: Students who found the transition from HN to degree difficult and the amount of 

information and advice they had received at college 

 

Whether students thought that the change from HN to degree study was difficult or not was 

also related to the extent of information and advice they had received at college. Those who 

had had higher levels of input in several areas were less likely to find the transition from HN 

to degree difficult (Figure 9; also Table A1.18). Students who had had considerable input on 

general study skills were less likely to state that they had found the change from HN to be 

quite or very difficult (39% who had little/no info vs 62% who had some/lot info). Those who 
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had received quite or a lot of input on essay and report writing were less likely to judge their 

transition as difficult compared with their fellow students who had not had the same level 

of input (40% vs 60%). Similarly, those who had had quite/lot of information and advice on 

electronic and online tools used at university were less inclined to perceive the transition as 

difficult than other students who had not received as much help with this (47% vs 61%). 

Some students (43%) took the opportunity to elaborate on their experience of the change 

from HN to degree. Most comments concerned the differences between HN and degree 

study, for some this had not been a particular problem or, at least, that they were coping:  

(HNC student entered 2nd year)

(HND student entered 3rd year)

(HND 

student entered 3rd year)

The greater need for independent study and less contact with staff came through in the 

students’ comments: 

(HND student entered 3rd 

year) 

(HNC student entered 1st year)

(HNC student entered 2nd year)

Differences in the teaching and learning approaches, workload and level of demand of 

degree study featured strongly in students’ comments:  

(HNC student entered 2nd year)

 (HND student entered 3rd year) 

(HND 

student entered 3rd year)
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(HNC student entered 2nd year)

(HNC student entered 1st year)

A related issue in terms of the differences between HN and degree is lack of guidance in 

some cases about expectations: 

(HND student 

entered 3rd year) 

(HND student entered 3rd year)

Other aspects commented on related to assessment: different assessment methods, issues 

of timing and also a lack of early feedback so they could find out if they were working at the 

expected level: 

(HND 

student entered 3rd year)

(HND 

student entered 3rd year)

(HND student entered 3rd year)

(HND student entered 

3rd year)

The challenge faced by students who articulate in making friends and integrating into 

existing student groups came through in the comments : 

(HNC student entered 

2nd year)
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(HNC 

student entered 2nd year)

(HNC student entered 2nd year)

The issue of making friends was exacerbated because in most courses at university students 

do not stay together as a class group: 

(HND student 

entered 3rd year)

(HNC student entered 2nd year)

Other comments highlighted financial concerns which in some cases impacted on their 
study:  

HNC student entered 2nd year) 

(HND student entered 3rd year) 

(HND student entered 3rd year)

Only a very small proportion of respondents are studying part-time (5%) but the issue that 

characterised their comments related to lack of information and the organisation of 

provision:  

 (HNC student entered 2nd year)

(HND student entered 3rd year) 
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(HNC student 

entered 2nd year)

 

Students’ experience of degree study 

Students were asked if they had experienced difficulty with various aspects of study since 

they had started their degree (Figure 10; also Tables A1.19 and A1.20).  

Figure 10 illustrates the main areas that students identified as difficult: time management; 

the extent of independent study; methods of teaching; various aspects of assessment and 

not knowing about a topic that other students had already done. Finance was also noted as 

an area of difficulty. There is consistency across the three surveys in the areas that students 

identify as causing them difficulty.  

 

Figure 10: Main areas students found difficulty with in their degree (% responding some or a 

lot of difficulty 

 
 

The type and level of assessments and their timing were two areas where the responses of 

articulating and non-articulating students were significantly different. A higher proportion of 

students who had articulated reported some/lot of difficulty with these aspects of their 

degree compared with non-articulating students (46% vs 31% and 37% vs 25% respectively). 

There were several other areas where articulating students were more likely to report 

having experienced difficulty although the differences did not reach statistical significance: 
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not knowing about a topic other students had already done, methods of teaching and work 

being harder than expected.  

Other factors had some impact on students’ experience of degree study: their HN 

qualification, their age and the university they were attending. Students with HNDs were 

more likely than their HNC counterparts to report some or a lot of difficulty with the level of 

work being harder than expected (42% vs 31%). A higher percentage of older students (25 

and over) noted some or a lot of difficulty with tutorials and the large size of lectures than 

did their younger counterparts (19% vs 10% and 22% vs 13% respectively) although age 

made no difference to other aspects of degree study.  

 

Figure 11: Variation across universities in the areas students found difficulties with (% 

some/lot of difficulty)  

 

There was less variation in students’ experience of degree study depending on the 

university attended compared with the 2011-12 survey. In the current survey, only two 

aspects differed significantly: a higher proportion at University 2 reported some/a lot of 

difficulty with the type and level of assessments and not knowing about a topic other 

students had already done (Figure 11, also Table A1.21).  

 

Advice and support during the first year of degree study 

Awareness and attendance at workshops and courses  

Students were asked if they were aware of the workshops and courses that the universities 

provide to support them in various aspects of their degree study, if they had attended any, 

and, if so, whether they found them to be useful. Figure 12 shows the extent to which 
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students knew about this provision and their level of attendance (also Table A1.22). Overall, 

a substantial minority of students were not aware of the provision: between 19%-26% of 

students responded that they did not know about the various activities; the exception was 

on workshops or courses about using the library (15%). This is a lower level of awareness 

than that reported in the previous two surveys.  

 

Figure 12: Awareness of and attendance at workshops and courses since starting degree 

 

 

While there was very little difference in the awareness of articulating and non-articulating 

students about the existence of the workshops and courses, there was variation in the 

responses of HNC and HND students. The pattern of response was that across all items 

(except using the library) students with an HND were more likely than HNC students to 

report that they did not know about the support activities. While the difference was 

statistically significant only in respect of workshops or courses on reflective journal writing 

(32% vs 18%); critical thinking (30% vs 16%); group work (31% vs 17%); and using ICT in their 

studies (30% vs 17%) the pattern is clear: HND students were less likely to be aware of the 

support activites. 

As Figure 12 shows students were most likely to have attended a workshop or course on: 

 using the library (45%); 

 referencing (28%); 

 researching a topic (21%); 

 academic essay writing (21%).  
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Attendance did not vary between articulating and non-articulating students nor did in 

respect of students’ HN qualification.  

 

Figure: 13: Awareness of workshops and courses by university (% didn’t know about them) 

 
 

Figure 14: Workshops and courses attended since starting degree by university (% 
attending) 
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The university students were attending was the factor that made most difference, both in 

terms of their awareness of the workshops and courses and the level of attendance. This is 

illustrated in Figures 13 and 14 (Tables A1.23 and A1.24). There were two aspects to this. 

Firstly, students at university 3 were more likely to state that they ‘didn’t know’ about the 

support activities than were students elsewhere; secondly, those at university 1 had a lower 

level of attendance at seven of the 11 workshops/courses than students studying at the 

other universities. This is not explained by the level of provision in the universities. The 

proportions attending vary considerably across the universities which suggests that there 

may be some lessons to learn as to why certain universities achieve a higher level of 

attendance. Similarly, certain universities appear to be better than others in ensuring that 

students know about the workshops and courses. 

Positive opinion of the workshops and courses attended  

Students were extremely positive about the workshops and courses they attended with all 

being rated as quite/very useful by a very large majority (Figure 15, also Table A1.25). 

Workshops or courses on referencing, research skills, how to use the library and academic 

essay writing were thought to be useful by over 90% of students who attended them. These 

results underline the need to ensure students are aware of the workshops and to encourage 

attendance. There was no difference between articulating and non-articulating students in 

their rating of the workshops/courses attended or in respect of HN qualification, age, 

gender or university attended.  

 

Figure 15: Students’ opinion of workshops attended (% stating quite or very useful)  
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Awareness and use of online and computer based support materials 

In addition to workshop and courses, another resource for students is a range of online and 

computer based materials. Students were again asked whether they knew about these 

materials, if they had used them and how useful they judged them to be.  

 

Figure 16: Awareness and use of online or computer based materials 

 
 

Between 15-27% of students indicated that they did not know about the availability of 

online and computer based materials (Figure 16, also Table A1.26); this is similar to the 

proportions who were not aware of the workshops and courses and is at the same sort of 

level as in the 2011-12 although slightly higher than in the first survey in 2010-2011.  

As Figure 16 shows substantial proportions of students made us of the online and computer 

based materials to help them with their degree study. Nearly two-thirds used materials on 

referencing (65%) while over half accessed materials on presentations, research skills and 

academic essay writing (55%, 53% and 52%). 

Students were more likely to make use of online and computer based materials than to 

attend workshops/courses as was the case in the previous surveys. 

Students who had articulated were just as likely to make use of online materials as were 

non-articulating students and there was also no difference in take-up according to their HN 

qualification or age. Figure 17 illustrates the difference across the universities in relation to 

three of the topics covered in the online support materials: referencing, group work and 

using the university virtual learning environment, e-portfolio, blogs etc (also Table A1.27).  
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Figure 17: Use of online or computer based support materials by university 

 

Students positive about the online and computer based materials  

The large majority who used the online or computer based materials were positive about 

their value, judging them to be quite or very useful to them. Materials on presentations, 

referencing and how to research a topic were rated positively by over 90% of students who 

made use of them (Figure 18, also Table A1.28). Positive responses to the other topic area 

varied between 79%-89%. Students’ opinion of the materials did not vary significantly in 

relation to whether or not they had articulated, their HN qualification, age or university 

attended. 

 

Figure 18: If used any of the online materials since starting degree: how useful? (%) 
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Students’ suggestions for developing university support for HN students  

Students were asked what more they thought their university could do to develop its 

support for HNC/D students during their degree study. Some thought there was nothing 

more they could suggest: 

(HND student entered 3rd year)

(HND student entered 3rd year)

(HNC student entered 

1st year) 

(HND student entered 3rd year)

The idea of more extensive inputs at the beginning of the academic year was suggested by 

a number of students:  

(HND student entered 3nd year)

(HND 

student entered 3nd year)

(HND student entered 3nd year)

(HNC student entered 2nd year)

Other comments related to the provision of support over a more extended period:  

(HNC student entered 2nd year)

(HNC student entered 2nd year)

(HNC student entered 2nd year)

A considerable number of comments concerned the desire for more information and advice 

on various aspects of degree study, especially with examples of what is required at degree 

level and to make this available in advance of starting their degree:  
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(HNC student entered 2nd year)

(HND student entered 2nd year) 

(HND 

student entered 3rd year)

(HND 

student entered 3rd year)

In calling for more information and advice, students suggested that it would be helpful to 

have access to previous year’s materials to be able to familiarise themselves with the key 

aspects of their course. They made a number of specific suggestions:  

(HND student entered 2nd year)

(HNC student entered 2nd year)

(HNC student entered 2nd year) 

 (HND student entered 3rd year)

A related area of comment concerned the need for university staff to be more aware of HN 

students and their previous learning experience:  

(HNC student entered 2nd year)

(HND student entered 3rd year)

(HND 

student entered 3rd year)

(HND student entered 1st year)

There was also a view expressed that a key aspect is for colleges to prepare HN students for 

degree study rather than, or as well as, universities doing more:  
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(HNC student entered 1st 

year) 

(HND student entered 3rd year)

College based students made suggestions specific to their situation:  

(HND student entered 3rd year)

(HND student entered 3rd 

year)

Only a very small minority of respondents were studying part-time and overall, the open-

ended comments they made throughout the survey, not only to this question, give the 

impression that they can feel marginalised, a sentiment that appears to underlie this 

suggestion about what more universities might do: 

(HND student 

entered 3rd year) 

For those students who had entered one of the ELRAH HEIs from a non-ELRAH college, 

missing out on the local college-universities support activities was an issue: 

(HNC student entered 

1st year) 

 

With hindsight - students’ advice to others considering degree study 

At the very end of the questionnaire, students had the opportunity to write in their own 

comments about their experience of moving from HN to degree study and also to offer 

advice to current HN students who might be considering degree study. It is striking the 

extent to which they responded to this invitation with over half offering comments, and 

especially advice, and most doing so at some length – their text ran to 22 pages.  

The majority of students who made comments offered encouragement to current HN 

students to go on to degree study but often with the proviso so long as they were prepared 

to work hard and had a real interest in the subject. 
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(HNC student entered 2nd year)

(HND student entered 3rd year)

(HND student entered 3rd year)

(HNC student 

entered 2nd year)

Students suggested that current HN students should research their possible degree 

programme(s) and begin to plan ahead for it:  

(HND student entered 2nd 

year) 

(HND student entered 3rd year) 

(HNC student entered 2nd 

year) 

(HNC student 

entered 2nd year)

The idea of finding out more about the degree programme was related to another piece of 

advice from current students to try and do as much preparatory work in advance of starting 

their degree and get a head start: 

(HND student entered 3rd 

year) 

(HND student entered 3rd 

year) 
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(HNC 

student entered 1st year)

In many comments students urged those currently studying HNC/Ds to take advantage of 

any pre-entry preparatory activities at college and university:  

(HNC student entered 2nd year)

(HND 

student entered 3rd year)

(HND student entered 3rd year)

(HND student entered 3rd year)

(HNC 

student entered 2nd year)

In a similar vein, HN students were advised by current students to take up the induction 

and other provision offered to students on entry to their degree study:  

(HNC student entered 1st 

year)

(HND student entered 3rd year)

(HND student entered 3rd year) 

(HND student entered 3rd year)

A number of students pointed out the learning support available at university and that they 

should not hesitate to use it: 
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(HNC student 

entered 2nd year) 

(HND student entered 3rd year) 

(HND student 

entered 3rd year)

(HND student entered 3rd year)

While many comments concerned the need for independent study and the much reduced 

level of individual contact with staff, nevertheless, another theme of the suggestions made 

was that staff are responsive and will help students experiencing difficulty but students 

need to be proactive and approach staff with any questions or difficulties sooner rather 

than later: :  

(HNC student entered 2nd year)

(HNC student entered 2nd year) 

(HND student entered 3rd year)

(HND student entered 3rd year)

The need for a much greater level of independent study or what was frequently referred to 

as ‘self study’ and the need to work extensively outside of lectures etc was probably the 

most common theme. It was a feature of degree study that current students thought that 

prospective students had to be aware of and, if possible, try and prepare themselves for:  

(HND student entered 3rd year) 
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(HND student entered 3rd year) 

(HNC student entered 1st year) 

(HNC student entered 2nd year)

(HNC student entered 1st year)

(HND student entered 3rd year)

Related to the advice to be prepared for the extent of independent study was very strong 

advice about the need to be organised and the critical need for good time management to 

cope with the workload:  

(HND student entered 3rd year)

(HND student entered 3rd year)

(HND student entered 3rd year) 

(HNC student 

entered 2nd year)

Differences between college and university in the extent and scheduling of assessments 

and greater strictness in enforcing deadlines were aspects that students thought 

prospective students should be aware of:  
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(HNC student entered 1st year)

(HNC student entered 1st year)

(HND student 

entered 3rd year)

The extent of group work at university compared with college was a surprise to many 

students and some made suggestions about how to cope with this:  

(HND student entered 3rd year)

(HNC student 

entered 2nd year) 

Students emphasised the value of making friends and being supportive to other students, 

not just for the social side but as essential for mutual support and help with study:  

(HND student entered 2nd year)

(HNC student entered 2nd 

year)

(HNC student entered 

2nd year) 

A useful piece of specific advice offered was that prospective students should not rush to 

buy books but to save money by using the university library instead and online sources:  

(HNC student entered 1st year) 

(HND student entered 3rd year)
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 Appendix 1: Additional Tables  

 

Table A1.1: Universities attended by respondents 

 Number % 

Edinburgh Napier 154 51 

Queen Margaret 71 23 

Heriot-Watt 55 18 

Stirling 23 8 

 (303) (100) 

 

Table A1.2: Location of study 

 

 

% 

College based 10 

University based 90 

(n)  (296) 

 

Table A1.3: Sex of respondents 

 % 

male 40 

female 60 

(n)  (294) 

 

Table A1.4: Age of respondents 

 % 

under 20 18 

20-24 48 

25-29 17 

30-39 11 

40-49 5 

50-59 1 

60+  - 

(n)  (298) 
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Table A1.5: Age of respondents by HN qualification 

 

HNC 

% 

HND 

% 

under 20 27 11 

20-24 46 50 

25-29 14 19 

30-39 7 13 

40-49 3 6 

50-59 2 1 

60+  1 - 

(n)  (121) (172) 

 

 

Table A1.6: Mode of study 

 % 

full-time 96 

part-time 5 

(n)  (286) 

 

Table A1.7: HN qualification 

 % 

HNC 41 

HND 59 

(n)  (303) 

 

 

 

Table A1.8: College where respondents had gained their HN 

 % 

ELRAH 66 

other Scottish 34 

not Scottish - 

  

(n)  (303) 

 

Table A1.9: Year in which HN gained 

 % 

2011 85 

Before 2011 15 

(n)  (296) 
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Table A1.10: University/Degree course of respondents (JACS2 coding*) 

 % 

B Health, subjects allied to Medicine 8 

C Biological & Sports Sciences 8 

G Mathematical & Computing Sciences 12 

H Engineering 6 

J Technologies 3 

K Architecture, Building & Planning 3 

L Social Sciences 8 

M Law 2 

N Business & Administration studies 32 

P Mass Communications and Documentation 3 

W Creative Arts & Design 15 

Other  1 

(n)  (302) 

* JACS2 is the Joint Academic Coding System used for subject coding of provision across higher education in 
the UK by UCAS and HESA 

 

Table A1.11: Why did you decide to apply to University/degree study?  

 % 

It was the natural progression from my HN course 64 

It fitted in with my career plans 70 

I was interested in the course content/subject 61 

I enjoy being a student 24 

It was suggested to me by staff in my college 14 

 I was encouraged by my family 11 

I was encouraged by my friends/classmates 4 

A lot of my friends/class mates were applying 6 

I couldn’t find a job 5 

Other 5 

[Always planned to after taking a break from studying]* [30] 

(n)  (300) 
*Only students who had gained their HN before 2011 (n=43) 

 

Table A1.12: Continuity of subject studied: articulating and non-articulating students  

Is your HN qualification 
in the same subject as 
your degree? All 

Articulating 
students 

Non-
articulating 

students 
HNC 

students 
HND 

students 

% % % % % 

Yes 56 68 35 51 58 

Partly 34 30 44 34 36 

No 10 3 22 16 6 

(n)  (302) (131) (165)  (122) (175) 
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Table A1.13: Reasons for non-articulating applications* (% within HN level)  

 HN Qualification 

 HNC HND 

I thought I would struggle academically in 2nd (3rd) year 37 37 

I wanted the full university experience/more time at university 46 23 

I thought it would be easier to make friends 29 7 

The course I wanted to do was only partly related/not related to my 
HN qualification 32 30 

The university wouldn't accept me to 2nd (3rd) year 12 26 

I didn’t know I could apply for entry to 2nd (3rd) year if I had an HNC 
(HND) 18 16 

My friends/classmates were applying to 1st or 2nd year 4 2 

I was advised by my college not to apply to 2nd (3rd) year 6 7 

Other 6 2 

(n) (68) (43) 
* ie students with HNC applying to 1st year and students with HND applying to 1

st
 or 2

nd
 year 

 

Table A1.14: How much information and advice received at college about degree and 
university choice 

 a lot 
% 

some 
% 

a little 
% 

none 
%  

... choosing a degree course? 24 37 25 14  

... choosing a university? 28 27 25 20  

... how to apply/about UCAS? 41 26 22 11  

... how your HN qualification would link 
with your degree course?  

30 31 21 18  

... the options available on your degree 
course? 

19 31 25 25  

(N= 295 -298)      

 

Table A1.15: How much information and advice received at college about degree study 

 a lot 
% 

some 
% 

a little 
% 

none 
%  

… general study skills for your degree 
study? 

19 38 25 17  

… writing essays and reports? 22 37 27 15  

… how to do referencing? 18 28 24 30  

… lab work? 17 16 21 46  
… using electronic and on-line tools used at 

university eg VLE, e-portfolios, MSM? 
15 21 23 42  

… using the university library? 12 15 27 46  
… the type of assessment on degree 

courses? 
9 24 28 39  

… the personal support services available 
at university eg counselling, additional 
support needs? 

13 24 26 38  

(N= 295-300 )lab work n = 224      
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Table A1.16: Sources of information and advice while at college  

 % 

advice from tutors 43 

advice from students advisers/guidance counsellor at college 17 

visit to university  63 

(visit before applying only) (19) 

(visit after applying only) (25) 

(visit before and after)  (19) 

HE Fair/HE day 7 

friends 37 

talks about your degree course from academic university staff visiting the 
college 

27 

workshop on UCAS application 17 

UCAS personal statement workshop 15 

encouraged to use on line material 18 

introduction to the university library  8 

peer mentors from the university 5 

workshops on study skills (eg Prepare Programme, Get set for University) 11 

term time special classes or courses for students going on to university 3 

extra classes to cover topics you would need on your degree course 4 

summer courses for students going on to university 2 

University newsletter for direct entrant applicants 13 

Other  6 

(n)  (290) 
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Table A1.17: If students who thought they had been well prepared for degree study by 
extent of information and advice received at college 

 
Information & advice received at college on: 

 

Quite/very well prepared 
for degree study 

% 
general study skills for your degree study: 
 little/no info &advice  
 some/lot info & advice  

48 

76 
writing essays and reports: 
 little/no info &advice 
 some/lot info & advice 

51 

77 
how to do referencing: 
 little/no info &advice 
 some/lot info & advice 

56 

73 
 lab work: 
 little/no info &advice 
 some/lot info & advice  
 using electronic and on-line tools used at university: 
 little/no info &advice 
 some/lot info & advice 

55 

78 
 using the university library: 
 little/no info &advice 
 some/lot info & advice 

58 

81 
the type of assessment on degree courses: 
 little/no info &advice 
 some/lot info & advice 

57 

77 
the personal support services available at university:  
 little/no info &advice 
 some/lot info & advice 

59 

74 
choosing a degree  
 little/no info &advice 
 some/lot info & advice 

51 

72 
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Table A1.18: If change from HN to degree was quite/very difficult by the amount of 
information and advice received while at college 

 
Information & advice received at college on: 

 
Change was quite/very difficult 

% 
general study skills for your degree study: 
 little/no info &advice  
 some/lot info & advice  

61 

38 
writing essays and reports: 
 little/no info &advice 
 some/lot info & advice: 

58 

40 
 using electronic and on-line tools used at university  
 little/no info &advice: 
 some/lot info & advice: 

53 

39 

 

 

Table A1.19: Main areas students found difficulty with in their degree (% responding some 
or a lot of difficulty 

 Some/ lot of difficulty 
% 

… methods of teaching 40 

… how much you’re expected to study on your own 44 

… work being harder than expected 38 

… not knowing about a topic that other students have already done 40 

… level of knowledge required on your course 31 

… organising your time between study and other commitments 44 

… type and level of assessments  41 

… timing of assessments 32 

… feedback on assessments 31 

… finance 39 

 

Table A1.20: Main areas students found difficulty with in their degree 2 (% responding some 
or a lot of difficulty) 

Since you’ve started your degree, have you 
had any particular difficulties relating to… 

A lot of 
difficulty 

% 

Some 
difficulty 

% 

A little 
difficulty 

% 

No 
difficulty 

% 

… university ICT systems eg e-library, e-
timetabling, electronic submission of work 

6 15 26 53 

… the large size of lectures  3 13 22 63 

… tutorials  2 12 24 63 

… lab work 2 10 15 73 

… travel  8 16 21 55 

… social/making friends 6 13 21 60 

… finding your way around  2 12 27 59 

… finance 15 25 23 38 

… other area 5 6 6 84 
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Table A1.21: Variation across universities in the areas students found difficulties with (% 
some/lot of difficulty)  

 

All 
% 

Uni 1 
% 

Uni 2 
% 

Uni 3 
% 

Uni 4 
% 

Type and level of assessments  41 37 57 35 36 
not knowing about a topic other students had 
already done.  

40 39 49 41 18 

(n)   (154) (71) (55) (23) 
 

 

Table A1.22: Awareness of and attendance at workshops and courses since starting degree 

 
Yes 
% 

No 
% 

Didn’t know 
about them 

% 

oral presentations 14 62 24 

academic essay writing 21 59  21 

referencing 28 53 19 

writing reports 16 63 21 

reflective journal writing 7 67 26 

critical thinking 11 65 25 

group work 13 62 25 

using ICT in your studies eg virtual learning 
environment, e-portfolio, blogs etc  

14 62 24 

how to use the library 45 40 15 

researching a topic 21 58 20 

time management  11 68 22 

(N= 287- 292)    

 

 

Table A1.23: Lack of awareness of workshops and courses (% didn’t know about them) 

Didn’t know about these workshops or 
courses 

All 

% 
Uni 1 

% 
Uni 2 

% 
Uni 3 

% 
Uni 4 

% 

oral presentations 24 20 18 43 22 

academic essay writing 21 18 13 42 17 

referencing 19 16 14 37 10 

writing reports 21 18 13 39 26 

reflective journal writing 26 23 22 40 27 

critical thinking 25 22 19 38 23 

group work 25 22 22 37 27 

on line courses on using the university 
virtual learning environment, e-portfolio, 
blogs etc 

24 23 
 

17 
 

38 24 

how to use the library 15 13 15 23 9 

researching a topic 20 17 17 37 14 

time management  22 18 16 36 23 
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Table A1.24: Workshops and courses attended since starting degree by university (% 
attending) 

 All 
% 

Uni 1 
% 

Uni 2 
% 

Uni 3 
% 

Uni 4 
% 

oral presentations 14 9 23 15 17 

academic essay writing 21 11 38 15 44 

referencing 28 23 38 23 43 

writing reports 16 8 36 11 17 

reflective journal writing 7 5 8 9 18 

critical thinking 11 8 9 15 27 

group work 13 9 19 20 9 

on line courses on using the university 
virtual learning environment, e-portfolio, 
blogs etc 

14 9 

 

19 

 

 

21 

 

14 

how to use the library 45 39 59 40 55 

researching a topic 21 16 30 19 32 

time management  11 8 18 9 14 

 

Table A1.25: Students’ opinion of workshops attended (% stating quite or very useful)  

 Quite/Very useful 
% 

oral presentations 88 

academic essay writing 91 

referencing 93 

writing reports 88 

reflective journal writing 83 

critical thinking 84 

group work 81 

using ICT in your studies eg virtual learning environment, e-portfolio, blogs 
etc  

82 

how to use the library 91 

researching a topic 92 

time management  84 
 

Table A1.26: Awareness and use of online or computer based materials 

 
Yes 
% 

No 
% 

Didn’t know 
about them 

% 

Presentations 55 25 20 

academic essay writing 52 29 19 

Referencing 65 20 15 

group work 38 39 24 

on line courses on using the university virtual 
learning environment, e-portfolio, blogs etc  

41 37 22 

how to use the library 46 35 19 

researching a topic 53 26 21 

time management 22 52 27 

other  8 52 40 
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Table A1.27: Use of online or computer based support materials by university 

Yes, used online or computer based 
materials to help with… 

All 

% 

Uni 1 
% 

Uni 2 
% 

Uni 3 
% 

Uni 4 
% 

referencing 65 62 74 51 91 

group work 38 28 44 57 32 

on line courses on using the university 
virtual learning environment, e-portfolio, 
blogs etc 

41 37 41 57 36 

 

 

Table A1.28: Students’ opinion of online or computer based support used (% stating quite or 
very useful) 

 Quite/very useful 
% 

presentations 94 

academic essay writing 89 

referencing 91 

group work 84 

using ICT in your studies eg virtual learning environment, e-portfolio, blogs 
etc  

89 

how to use the library 86 

researching a topic 91 

time management  79 
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Appendix 2: Student Questionnaire  
  

 

 Did you study an HNC or HND at a college in Scotland 
before starting your degree? 

Did you start your degree in September 2012? 

 

                                                                                                       
 

 If you did, we really hope that you’ll complete this survey, your answers are needed to help 
colleges and universities plan services for you and other students who are moving on to 

degree study after taking an HNC or HND.   
 

Fill in the survey now and you'll be in with a chance to WIN 1 of 15 VOUCHERS to spend in 
amazon.co.uk's massive store. Up for grabs in our great prize draw are 15 vouchers @ £20 - 

closing date: 24th December 2012. 
 

The survey should take no more than 15 minutes to complete. 
 

 All the information you have provided will be treated in confidence. It will only be used by 
members of the project for the purposes of research about students going on to degree studies. 

No information on any individual will appear in any report or be passed on to any college, 
university or other body.  

 
If you have any queries about the survey, please contact  

Cathy Howieson 
Edinburgh University 
c.howieson@ed.ac.uk 

tel: 0131 651 6241 

 

 

 Please indicate if you are 

  male     female          

 

 What age group are you in? 

  under 20     25-29     40-49     60+     

  20-24     30-39     50-59       

 

 Are you studying? 

  full-time     part-time          

 



66 

 

 What is the name of your degree course? 

  (list of degree courses)   

 Other, please say what 
  _________________ 

 

 What is the name of your HN qualification? 

  (list of HN qualifications)   

 Other, please say what 
  _________________ 

 

 Which college did you obtain your HN qualification from? 

  ... Adam Smith College     ... Jewel and Esk College    

  ... Borders College     ... Oatridge College    

  ... Carnegie College     ... Stevenson College Edinburgh    

  ... Edinburgh's Telford College     ... West Lothian College    

  ... Forth Valley College     ... Other College    

 

 If you got your HN qualification from another college, please select the relevant one from the 
list below 

  (list of colleges not noted above)   

 

 Did you gain your HN qualification ...? 

  ... in 2011     ... before 2011          

 

 Is your HN qualification in the same subject as your degree programme? 

  yes     no     partly       

 

 Why did you decide to apply to university/for degree study? 
 

  it was the natural progression from my 
HN course  

   it was suggested to me by staff in my 
college  

  

  it fitted in with my career plans     I couldn’t find a job    

  always planned to  after taking a break 
from studying  

   I was encouraged by my family    

  I was interested in the course 
content/subject  

   I enjoy being a student    

  I was encouraged by my 
friends/classmates  

   Other    

  a lot of my friends/classmates were 
applying  

     

  Other, please say more  _________________ 

 

 Thinking back to when you started your HNC/D, did you plan to go on to degree study if you 
were successful in your HNC/D? 

 

  no, hadn't any plans to do so when I 
started  

   I was thinking about it as a serious 
possibility  

  

  it was only a vague possibility in my 
mind  

   yes, it was my definite plan from the 
start  

  

  I was thinking about it along with other 
options but wasn't sure  

   I didn't know then that it was possible to 
go on to a degree  

  
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 If you didn't plan to go on to degree study when you started your HNC/D, when did you 
decide to do so? 

 

  early on in my HNC/D     at the end of my HNC/D    

  part way through my HNC/D     after I got my results    

 

 Which HN qualification do you have? 

  HNC     HND          

 

 If you have an HNC, how many credits do you have? 

  12 credits     15 credits     not sure       

 

 If you have an HNC, which year of study at degree level did you apply for? 

  1st year     2nd year          

 

 If you applied to 1st year, why was this? 
 

  I didn’t know I could apply for entry to 
2nd year if I had an HNC  

   I was advised by my college not to apply 
to 2nd  year   

  

  the  university wouldn't accept me to 2nd 
year  

   I wanted the full university/degree 
experience  

  

  I thought I would struggle academically 
in 2nd year  

   the course I wanted to do was only partly 
related/not related to my HN 
qualification  

  

  I thought it would be easier to make 
friends  

   Other    

  my friends/classmates were applying to 
1st  year  

     

  Other, please explain  ___________________ 

 

 If you have an HND, which year of study at degree level did you apply for? 

  1st year     2nd year     3rd year       

 

 If you applied to 1st or 2nd year, why was this? 
 

  I didn’t know I could apply for entry to 
3rd year if I had an HND  

   I was advised by my college not to apply 
for 3rd year   

  

  the  university wouldn't accept me to 3rd 
year  

   I wanted the full university/degree 
experience  

  

  I thought I would struggle academically 
in 2nd/3rd year  

   the course I wanted to do was only partly 
related/not related to my HN 
qualification  

  

  I thought it would be easier to make 
friends  

   Other    

  my friends/classmates were applying to 
1st  or 2nd year  

     

  Other, please explain  ___________________ 

 

 Which year of degree study did you enter? 

  1st year     2nd year     3rd year       
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 On reflection, do you think the year that you’ve started at is the right one for you? 

  yes     no     not sure       

 Please say more 

  ___________________ 

 

 When you were doing your HNC/D at college, how much information and advice did you 
receive about ... 

 

  a lot  some  a little  none  not wanted/not 
relevant 

 ... choosing a degree course?               

 ... choosing a university?               

 ... UCAS application?               

 ... how your  HN qualification would 
link with your degree course?  

              

 ... the options available on your 
degree course? 

              

 

 When you were doing your HNC/D  at college, how much information and advice did you 
receive about ... 

 

  a lot  some  a little  none  not wanted/not 
relevant 

 … general study skills for your 
degree study? 

              

 … writing essays and reports?               

 … how to do referencing?               

 … lab work?               

 … the electronic and on-line tools 
used at university eg VLE, e-
portfolios, MSM? 

              

 … using the university library?               

 … the type of assessment on degree 
courses? 

              

 ... the personal support services 
available at university  eg 
counselling, additional support 
needs? 

              

 

 How did you get the above information and advice while at college? 
 

  visit to university before applying    

  visit to university after applying (eg Applicant Day)    

  talks about your degree course from university staff visiting the college    

  HE Fair/HE Day    

  class talks from UCAS Adviser in college    

  UCAS application workshop     

  personal statement workshop    

  workshops on study skills/academic skills (eg referencing, library skills, essay writing etc)    

  extra classes to cover topics you would need on your degree course    

  term time special classes or courses for students going on to university (eg Prepare 
Programme, Get set for University Workshop)  

  

  summer courses for students going on to university    
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  visit to the university library    

  used online material (eg SPICE UK; preparing for university pages on college or university 
websites)  

  

  from tutors     

  from student adviser/guidance counsellor etc at college    

  from friends    

  from peer mentors from the university    

  university newsletter for Direct Entrant Applicants    

  other    

  Other, please say more  ___________________ 

 

 What else could your college have done to make the move to degree study as easy as possible 
for you? 

  _________________ 

 

 Before you started your degree, how well prepared did you feel? 

  very well 
prepared  

   quite well 
prepared  

   not very well 
prepared  

   not at all 
prepared  

  

 

 Looking back now, how well prepared were you for your degree (study)? 

  very well 
prepared  

   quite well 
prepared  

   not very well 
prepared  

   not at all 
prepared  

  

 

 How have you found the change from HN to degree? 

  very easy     quite easy     quite difficult     very difficult    

 Please say more 

  _________________ 

 

 Since you've started your degree, have you had any particular difficulties relating to ... 
 

  a lot of 
difficulty 

 some 
difficulty 

 a little 
difficulty 

 no difficulty 

 … methods of teaching?            

 … how much you're expected to study on your 
own? 

           

 … type and level of assessments?            

 … timing of assessments?            

 … feedback on assessments?            

 … meeting assessment deadlines?            

 … using the library?            

 ... work being harder than expected?            

 ... not knowing about a topic that other 
students have already done? 

           

 ... the level of knowledge required on your 
course? 

           

 organising your time between study and 
other commitments? 

           

 ... other?            

 If other, please explain 

  _____________________________ 
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 Since you've started your degree, have you had any particular difficulties relating to ... 
 

  a lot of 
difficulty 

 some 
difficulty 

 a little 
difficulty 

 no difficulty 

 … university ICT systems eg e-library, e-
timetabling, electronic submission of work? 

           

 … the large size of lectures?            

 … tutorials?            

 … lab work?            

 … travel?            

 … social/making friends?            

 … finding your way around?            

 ... finance?            

 ... other?            

 If other, please explain 

  ___________________ 

 

 Which university are you studying at or taking your degree through? 

  Edinburgh Napier     Stirling    

  Queen Margaret     other    

  Heriot-Watt       

 

 Have you ... 
 

  yes  no  didn't know about 
it/them 

 … attended a 'Making a Successful 
Start' Workshop? 

        

 … attended a Direct Entrant 
Induction programme? 

        

 … attended any Freshers Week 
events? 

        

 … attended any 'Getting Started' 
workshops? 

        

 … taken part in the 'Signposts for 
Success' programme? 

        

 … heard about the 'Confident 
Futures' programme? 

        

 … used the SPICE online study skills 
resource? 

        

 ... used the student mentoring 
scheme? 

        

 

 If you attended or used any of these events or programmes, how useful have you found 
them? 

 

  very useful  quite 
useful 

 not very 
useful 

 not at all 
useful 

 didn't 
attend/use 

this one 

 a Welcome Workshop?               
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 a Direct Entrant Induction 
programme? 

              

 Freshers Week events?               

 'Get Started for University Study' 
workshops? 

              

 the 'Signposts for Success' 
programme? 

              

 the SPICE online study skills 
resource? 

              

 the peer mentoring scheme?               

 Please say more 

  ___________________ 

 

 Have you ... 
 

  yes  no  didn't know about 
it/them 

 … attended a Direct Entrant 
Induction programme? 

        

 … attended any other Induction 
Week activities? 

        

 … attended any Freshers Week 
events? 

        

 … taken part in the QMU Advance 
Programme (university orientation)? 

        

 … taken part in the QMU e-portfolio 
scheme (personal development 
scheme)? 

        

 ... used the QMConnect MentorNet 
scheme? 

        

 … used the QMConnect student 
mentoring scheme? 

        

 

 If you've attended or used any of these events or programmes, how useful have you found 
them? 

 

  very useful  quite 
useful 

 not very 
useful 

 not at all 
useful 

 didn't 
attend/use 

this one 

 the Direct Entrant Induction 
programme? 

              

 other Induction Week activities?               

 any Freshers Week events?               

 the QMU Advance Programme 
(university orientation)? 

              

 the QMU e-portfolio scheme 
(personal development scheme)? 

              

 the QMConnect student mentoring 
scheme? 

              

 Please say more 

  ___________________ 
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 Have you ... 
 

  yes  no  didn't know about 
it/them 

 … attended a Direct Entrant 
Induction programme? 

        

 … attended any other Induction 
Week activities? 

        

 … attended any Freshers Week 
events? 

        

 … taken part in the PDP@HNU 
programme (personal development 
planning? 

        

 

 If you've attended or used any of these events or programmes, how useful have you found 
them? 

 

  very useful  quite 
useful 

 not very 
useful 

 not at all 
useful 

 didn't 
attend/use 

this one 

 a Direct Entrant Induction 
programme? 

              

 other Induction Week activities?               

 Freshers Week events?               

 the PDP@HNU programme 
(personal development planning)? 

              

 Please say more 

  ___________________ 

 

 Have you ... 
 

  yes  no  didn't know about 
it/them 

 … attended welcome and 
information sessions? 

        

 … attended Induction events?         

 … used the STEER student mentoring 
system? 

        

 

 If you've attended or used any of these events or programmes, how useful have you found 
them? 

 

  very 
useful 

 quite 
useful 

 not very 
useful 

 not at all 
useful 

 didn't 
attend/use 

this one 

 welcome and information sessions?               

 Induction events?               

 the STEER student mentoring 
system? 

              

 Please say more 

  ___________________ 
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 Have you attended any workshops or courses on the following since you started your degree 
study? 

 

  yes  no  didn't know about 
them 

 oral presentations?         

 academic essay writing?         

 referencing?         

 writing reports?         

 reflective journal writing?         

 critical thinking?         

 group work?         

 using ICT in your studies eg virtual 
learning enrivonment, e-portfolio, 
blogs etc? 

        

 how to use the library?         

 researching a topic?         

 time management?         

 other?         

 If other, please explain 

  ___________________ 

 

 If you've attended any of these workshops or courses, how useful have you found them? 
 

  very 
useful 

 quite 
useful 

 not very 
useful 

 not at all 
useful 

 didn't attend 
this one 

 oral presentations?               

 academic essay writing?               

 referencing?               

 writing reports?               

 reflective journal writing?               

 critical thinking?               

 group work?               

 using ICT in your studies eg virtual 
learning enrivonment, e-portfolio, 
blogs etc? 

              

 how to use the library?               

 researching a topic?               

 time management?               

 other?               

 If other, please explain 

  ___________________ 

 

 If you're studying for your degree at college, where would you prefer these workshops and 
courses to be held? 

  on the college campus    

  on the university campus     

  not sure    

  not applicable, I'm studying at university    
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 Have you used any online or computer based materials since you started your degree study to 
help with the following ... 

 

  yes  no  didn't use this one 

 ... presentations?         

 ... academic essay writing?         

 ... referencing?         

 ... group work?         

 ... using ICT in your studies online 
courses on using the university virtual 
learning enrivonment, e-portfolio, 
blogs etc? 

        

 ... how to use the library?         

 ... researching a topic?         

 ... time management?         

 ... other?         

 If other, please explain 

  ___________________ 

 

 If you've used any online or computer based materials, how useful have you found them? 
 

  very 
useful 

 quite 
useful 

 not very 
useful 

 not at all 
useful 

 didn't use this 
one 

 presentations?               

 academic essay writing?               

 referencing?               

 group work?               

 using ICT in your studies online 
courses on using the university 
virtual learning enrivonment, e-
portfolio, blogs etc? 

              

 how to use the library?               

 researching a topic?               

 time management?               

 other?               

 If other, please explain 

  ___________________ 

 

 What could the university do to develop its support for HNC/D students during their degree 
studies? What would you suggest? 

  ___________________ 

 

 What type of degree do you aim to graduate with? 

  Ordinary     haven't decided yet    

  Honours     not sure of the difference between the 
two  

  

 

 If you're not aiming for an Honours degree, or are not sure, why is this? 
 

  I've had enough of studying     I haven't gained the required grades    

  I can't afford another year of study     it will depend on my grades     

  I've too many other time commitments     an honours year is not available    
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  an Honours degree isn't necessary for my 
career plans  

   Other    

  If other, please explain  ___________________ 

 

 Do you think that the HNC/D route to degree study was right for you? 

  yes     no     not sure
  

     

 Please say more 

  ___________________ 

 

 Are you studying for your degree at college rather than at university? 

  yes     no          

 

 Why did you decide to take a degree delivered through college rather than at university? 
 

  the college is near where I live     it fitted better with my childcare/caring 
responsibilities  

  

  recommended by friends     I thought class sizes would be smaller at 
college than at university  

  

  recommneded by college     I didn't think I would fit in at unversity    

  I thought the teaching methods at 
college would suit me better  

   I decided after reading official course 
information eg  prospectuses, publicity 
leaflets, websites  

  

  some of my friends were staying at 
college to do degrees  

   other    

  I thought it would be cheaper       

 Other, please say more 

  ___________________ 

 

 Do you think that taking your degree at college was the right choice for you? 

  yes     no     not sure
  

     

 Please say more 

  ___________________ 

 

 

 Please use this space to tell us more about your experience as someone with an HN 
qualification who has moved onto degree study.  We would be particularly interested in any 
advice you could pass onto current HN students who are considering degree study. 

  ___________________ 

 

 

 Thank you very much for completing this questionnaire. 
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 Possible future research 

 

 We may undertake further research about HNs and degrees and may want to contact you 
again. If you don't want to be contacted, please tick this box. 

               

 

 Entry to prize draws 

 

 Please tick this box if you wish to be entered for the prize draw 

               

 

 Please add your contact details here 

 

  Name  ___________________ 

 

  Telephone 
number 

 ___________________ 

 

  Email address  ___________________ 

 

 

 

 

 Contacts for information and advice 

 

 If you feel you would benefit from information or advice about any aspect of your degree study please 
contact: 
 
Edinburgh Napier: Tom Campbell <t.campbell@napier.ac.uk> 0131 455 2636 
 
Heriot- Watt University: Keith MacAskill <K.MacAskill@hw.ac.uk> 07913 483 712 
 
Queen Margaret University: Keith MacAskill <KMacAskill@qmu.ac.uk> 0131 474 0000 
 
Stirling University:  Tracey Kerr <tracey.kerr@stir.ac.uk 
 
Adam Smith College: Susie Harris <susieharris@adamsmith.ac.uk> 
 
Carnegie College: Carole Mooney <c.mooney@napier.ac.uk> 
 
Edinburgh’s Telford College: Mairi Taggart <mairi.taggart@ed-coll.ac.uk> 
 
West Lothian College: Mairi Taggart <mtaggart@west-lothian.ac.uk> 

 

 



 

  


